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Rationale

Being regulated to learn is our overall aim but we recognise that for some of our pupils this is much easier than others. Whilst
many schools use a traditional ‘behaviour management’ approach we feel this contradicts our ethos, working practices and
understanding of our pupils and their varied and complex needs.

This policy will provide a clear basis for the approaches, strategies and considerations we will put in place to support our pupils
in being successful and ready to learn. It will hopefully identify the expectations for pupils, parents/carers and staff to ensure
our approaches support the children and young people’s personal development and preparation into adulthood.

We pride ourselves on being a caring and safe school for everyone. As such this policy will reiterate how we develop this culture
and ensure we uphold respectful relationships at the core of what we do.

Legislation and Statutory Requirements
This policy is based on advice from the Department for Education (DfE) on:

Behaviour and discipline in schools

Searching, screening and confiscation at school

The Equality Act 2010

Keeping Children Safe in Education

Restrictive intervention, including the use of reasonable force

Supporting pupils with medical conditions at school

School suspensions and permanent exclusions- July 2026

It is also based on the special educational needs and disability (SEND) code of practice.

In addition, this policy is based on:

e Section 175 of the Education Act 2002, which outlines a school’s duty to safeguard and promote the welfare of its pupils

e Sections 88-94 of the Education and Inspections Act 2006, which require schools to regulate pupils’ behaviour and publish a
behaviour policy and written statement of behaviour principles, and give schools the authority to confiscate pupils’ property

e DfE guidance explaining that maintained schools must publish their behaviour policy online

Our Ethos

‘What [ learn today, prepares me for tomorrow...’

Our Expectations
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https://www.gov.uk/government/publications/behaviour-and-discipline-in-schools
https://www.gov.uk/government/publications/behaviour-and-discipline-in-schools
https://www.gov.uk/government/publications/searching-screening-and-confiscation
https://www.gov.uk/government/publications/searching-screening-and-confiscation
https://www.gov.uk/government/publications/equality-act-2010-advice-for-schools
https://www.gov.uk/government/publications/keeping-children-safe-in-education--2
https://assets.publishing.service.gov.uk/media/6943dad6501cdd438f4cf5aa/Restrictive_interventions_including_use_of_reasonable_force_in_schools.pdf
https://www.gov.uk/government/publications/supporting-pupils-at-school-with-medical-conditions--3
https://assets.publishing.service.gov.uk/media/6a2c1d4aa3674dfd3eb50816/suspension-and-permanent-exclusion-from-maintained-schools-academies-and-pupil-referral-units-in-England-including-pupil-movement-comes-into-force-from-26-July-2026.pdf
https://www.gov.uk/government/publications/send-code-of-practice-0-to-25
http://www.legislation.gov.uk/ukpga/2002/32/section/175
http://www.legislation.gov.uk/ukpga/2006/40/section/88
https://www.gov.uk/guidance/what-maintained-schools-must-publish-online#behaviour-policy

Definitions

Deregulation/Deregulated behaviour is defined as:

e  Vocalisations- shouting, screaming, crying, murmurs

Physical behaviours- pushing, flapping, nipping, biting, spitting, hitting

e  Work avoidance- general disruptions, lethargy, frequent breaks, leaving the class/site
Deflection- instigating a change in others, directing focus on tasks/behaviours

Serious behaviours are defined as:
e Any form of bullying
e Sexual violence, such as rape, assault by penetration, or sexual assault (intentional sexual touching without consent)
e  Sexual harassment, meaning unwanted conduct of a sexual nature, such as:
o Sexual comments
o Sexual jokes or taunting
o Physical behaviour like interfering with clothes
o Online sexual harassment such as unwanted sexual comments and messages (including on social media), sharing of
nude or semi-nude images and/or videos, or sharing of unwanted explicit content

Dangerous behaviours are defined as:
e  Vandalism
e Theft
e  Fighting
e Smoking
e Racist, sexist, homophobic or discriminatory behaviour
e Possession of any prohibited items. These are:
o Knives or weapons
Alcohol
Illegal drugs
Stolen items
Tobacco and cigarette papers
Fireworks
o Pornographic images
e Any article (inc. digital devices) a staff member reasonably suspects has been, or is likely to be, used to commit an offence,
or to cause personal injury to, or damage to the property of, any person (including the pupil)

o O 0O O O

The approaches we would use, as a school, would generally differ between deregulated and serious and dangerous behaviours.
This policy will focus on the intended approaches we would use for these categories. Depending on the incident it may be the
case that a blended approach is used if it was felt that the serious behaviours were directly because of the young persons
needs/condition.

It should also be noted that this policy provides a framework for how we follow up incidents within school (or potentially out
of school), but due to the unique needs of our pupils, we will have to be flexible and use our professional judgment to
determine the most effective approach that brings about the best outcome for all.



Behaviour as Communication

The staff at Barndale recognise that behaviour is a form of communication and that for some of our pupils this is one of the only
ways they can communicate.

Unsurprisingly, children rely heavily on nonverbal communication. Your child is using behaviour to communicate with you while
they are developing their understanding and use of the verbal language.

Often this challenging behaviour manifests out of frustration at either not understanding a situation or being unable to verbally
express their wants, needs and feelings.

But for children with speech and language delays or disorders[including autism], these behaviours can continue. Often
communication difficulties and the anxiety surrounding interactions are at the root of a child’s behaviour.’

-Extract from ‘A growing understanding’

On the whole behaviours generally communicate one of two things- a need to be met or avoidance. Explicably these could be
some of a combination of the following:

e  Frustration — they can’t do something or can’t tell you what they want
e  Fear —they are frightened of something new or from a previous experience
e Big feelings — they are unhappy or angry about something; they dislike or are unhappy about a situation.
e Anxiety —they are feeling confused, worried, stressed, unable to make decisions or process what they are experiencing
e Confidence/self image- the feeling of being inadequate or unable to succeed
e Hyperactivity — they have excess energy and cannot seem to burn it off
e Discomfort —they are in pain/ feeling unwell and can’t tell you
e Hungry, Tired etc- a basic physiological need not being met
e Attention —they are making attempts to meet their need for attention, attachment and interaction by behaving in a
certain way and they are wanting engagement with you
e Difficulty with understanding —they may not know what is expected. They may need time to work out what is meant
and how they need to respond. They might not know what is happening around them or retain information that you
have given them.
e Difficulty processing or making sense of sensory experiences in the environment — for example, certain touch, noise and
lights. Some children may have hyper or hypo-sensitivities to certain stimuli in an environment.
e Seeking sensory input and/or experiences
e Sleep-Getting enough sleep is vital for children and teenagers overall health and wellbeing. A chid or young person
having a bad night's sleep can make it difficult to concentrate and leave them lacking energy.
» Sleep is the bodies way to support healthy brain function and maintain physical health and supports how their
bodies and minds grow and develop
» Lack of sleep can also impair their judgement, behaviour and impact on their physical coordination. It can also
affect the way they feel, think, work, learn and get along with other people
» We recognises the impact poor sleep can have on students and can share resources, websites and programmes
which can support families to work towards better sleep hygiene and routines

Important Principles- Fundamentals

As a school we have 4 key principles which support our pupils in being regulated to learn. These are based on our ability, as
adults, to foster and adapt approaches that work best for our young people to succeed. These are:

% Quality relationships
++ Consistency & Predictability

®,

% An environment conducive to learning/needs

.0

s Communication that cares
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Quality Relationships

Quality relationships ensure that our young people know that we, as trusted adults, have their best interest at the heart of what
we do- learning, personal development, reflection. This can be known as ‘unconditional positive regard’. We also aim to develop
quality relationships with parents, carers and wider professionals.

The reason we build quality relationships
= To build trust and rapport with our young people
= To establish high expectations- so they know we believe in them and want them to succeed
=  To ensure dignity and respect at all times
= To establish accessible and appropriate ways to communicate effectively


(https:/www.agrowingunderstanding.com.au/actions-can-speak-louder-than-words-behaviour-as-communication/)

=  To understand their strengths to build on these
= To be able to coach, scaffold, support and model behaviours to develop self-regulation
= To be able to listen so our young people can share their experiences and feelings

Knowing what damages relationships, we wouldn’t:
=  Chastise a pupil for their behaviour
= Shout or use body language that would be threatening or intimidating
= Discount or ignore a young persons feelings
=  Talk about them in the vicinity of others (staff or students)
= Use humour or comments that would draw attention to an interest and/or physical attribute

Relationships with parents, carers and professionals
These are paramount to ensure joined up working and consistent approaches. Staff at Barndale actively engage with wider
stakeholders to ensure the young people get the best possible:

v"Quality support/care

v' Guidance, resources & strategies

v/ Team around them

Consistency & Predictability
We feel it is really important that all of our young people, as well as staff, have the confidence to expect a consistent and
predictable day at Barndale. As such we have established some key approaches that can support this:

= A familiar classroom base, where the majority of the curriculum is delivered

= Minimal transitions throughout the day

= Known adults and consistent class teams

= Visual timetables

= Regular weekly curriculum/timetable

= Well established routines

=  Clear communication for changes, alternatives or special days/events/trips

An environment conducive to learning/needs
How activities/lessons are planned and delivered will substantially affect pupil motivation, engagement, participation and
response. The following pointers are associated with effective teaching and learning:

e Noise level - carefully managed to maintain a calm, quiet space

e Deployment of adults — to focus, assist and motivate pupils

e Classroom layout — considerate of pupils needs and the task/activities

e Learning environment — easy and clean to navigate physically/visually (minimise displays)

e Organised — pupils know where resources are kept and are accessible

Communication that cares
Some of our pupils struggle to verbalise or recall the language to communicate needs, feelings, learning and support they need.
To support our pupils communicating we will:
e Give attention- for some pupils this would not be direct eye contact but a pause in body language
e Talk calmly, quietly and allow processing time
e Listen, clarify and repeat- modelling effective listening
e Use visual cues, signposts, Makaton and objects of reference
e Adopt Zones of Regulation across the school
o Every classroom will have a display
o Staff will adopt the same language when supporting pupils
o Each class will have a way for all pupils to check in
o Pupils will be supported in reflecting on period of dysregulation
o Help scripts to be developed to ensure a consistent approach
e PECs/AAC will be used to support those pupils with communication barriers
e Widgit symbols will be used across the school to reinforce text-picture communication
e Adopt and adapt social stories to reinforce the learning of ‘social norms’



Supporting deregulated pupils

MASLOW Relationships What adults should change
First -Physiological Needs Positive interactions Approaches
Next - Safe & Secure —3p Making time € Demands (through timetable)
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Finally - ge|f_53teem 9ing Challenge ‘not ok’ but not blame/shame Expectations
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Pupil Communicating Need | -
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Reflect on strategies Lo Communication & Collaboration €—| Bring solutions to brief/debrief
Embed and fine tune Share stategies with the team Support colleagues

Share with parents/carers
Share with wider professionals

A flowchart showing the complexity of how we support pupils with their social and emotional needs

a. Relate

b. Respond (Strategies — PACE, Emotion Coaching, Zones of Regulation, Contingent Touch)
c. Reflect/Repair

d. Rewards
Relate

One of the most difficult aspects of supporting deregulated pupils is relating and understanding that their verbal and/or physical
response to the processing of an event/interaction/activity is valid and appropriate at that point in time for the young person.
Whilst this is a challenging concept the value to developing self-regulation is to relate to the young person- acknowledging how
they feel is valid, respond by being there and diffusing so the young person is then able to reflect, hopefully identifying the
trigger, response and alternative.

Respond
The approaches and way we respond very much depend on the pupil being supported and the right approach to the challenge
they are having. The list of strategies

PACE

PACE is not a behaviour management strategy. Instead, it is a way of relating to children that helps them feel safe, understood,
valued and connected. When adults consistently use PACE, children are more likely to develop trust, emotional regulation and
positive relationships.

What Does PACE Stand For?

. P — Playfulness

Playfulness involves creating a warm, relaxed and positive atmosphere. It is not about making fun of a child or ignoring
difficulties. Rather, it uses gentle humour, lightness and warmth to reduce anxiety and strengthen relationships.



Impact: Children feel safer and more connected, making it easier for them to engage and learn.

o A — Acceptance

Acceptance means accepting the child's thoughts, feelings and experiences without judgement, even when their behaviour
needs to be challenged.

Impact: Children learn that emotions are normal and manageable rather than something to be hidden or feared.

o C — Curiosity

Curiosity means wondering about what might be happening underneath a child's behaviour, rather than making assumptions or
jumping to conclusions.

Impact: Curiosity helps children explore their feelings and experiences without feeling blamed or criticised.

. E — Empathy

Empathy involves communicating genuine understanding and compassion for a child's emotional experience.

Impact: Children feel understood and supported, which strengthens relationships and promotes emotional regulation.

PANDA
The PANDA approach is a framework used to support children and young people with a PDA (Pathological Demand
Avoidance/Pervasive Drive for Autonomy) profile of autism. It focuses on reducing anxiety, increasing collaboration, and
adapting expectations rather than relying on traditional behaviour-management strategies.
PANDA stands for:
e P —Prioritise and compromise (previously "Pick battles")
Focus on the most important expectations and be flexible where possible
e A - Anxiety management
Recognise that demand avoidance is often anxiety-driven and use strategies that help the child feel safe and regulated.
e N - Negotiation and collaboration
Work with the child, offering choices and involving them in problem-solving and decision-making.
e D - Disguise and manage demands
Present requests indirectly, use humour, role play, or shared activities, and carefully manage the level of demands
placed on the child.
e A -—Adaptation
Adapt the environment, communication style, and expectations to meet the individual's needs.

Emotion Coaching
Emotion coaching is a supportive approach that helps children understand, manage and express their emotions in a healthy way.
Rather than dismissing or punishing feelings, adults acknowledge the child's emotions, empathise with them, and use the
moment as an opportunity to teach emotional awareness and self-regulation.
The key steps are:

1. Recognise the emotion — notice verbal and non-verbal signs of feelings.

2. Empathise and validate — show understanding (e.g. "l can see you're feeling frustrated").

3. Set appropriate limits if needed — make it clear that while all feelings are acceptable, not all behaviours are.

4. Problem-solve and guide — help the child find positive ways to manage their emotions and respond to situations.
Emotion coaching helps children develop emotional literacy, resilience, self-control and positive relationships. It is widely used in
schools and families to support wellbeing and behaviour.

Zones of Regulation

The Zones of Regulation creates a systematic approach to teach regulation by categorizing all the different ways we feel and
states of alertness we experience into four concrete coloured zones. Integrating in cognitive behaviour therapy, students build
skills in emotional and sensory regulation, executive functioning, and social cognition. The framework is designed to help move
students toward more independent regulation while also honouring and respecting each student and their unique self.

Supporting pupils with Contingent Touch

Some pupils across the age groups require and thrive with supportive physical contact as part of the normal programme of work
in school - this is contingent touch. This could be school hugs (side on side hug), linking arms, high 5s, and directing using arms,
shoulders or walking a young person by their hand. This should all be developmentally appropriate and not prolonged.

In the early years' setting the use of physical prompts is seen as part of normal practice, and there will be situations when it is
necessary to lift, carry and comfort a small pupil.

Other types of appropriate touch
Appropriate physical contact includes:

First aid Comforting distressed pupils Guiding or escorting

PE instruction Demonstrating practical skills Congratulating pupils




Specific Sensory Regulation Strategies/Tools
Effective sensory regulation strategies for pupils with Autism, ADHD, sensory processing and ACEs (inc trauma)

Sensory Toolkit

Visual Toolkit

Sensory Breaks (scheduled not earned)

May include:
e Fidget tools
e Putty

e Eardefenders

e Weighted items

e Vibrating items

e  Resistance bands

e Gym balls

o Chew
tools/Chewellery

Visual timetables

Now and next boards
Transition visuals

Objects of reference
Social stories

Comic Strip conversations

RSOy cyrricUlum

2 organising
» Balance Circuit.
« Lining Up Objects
* Climbing Stairs (Walkl
« Posting Objects
* Ordering & Sorting Task
» Complete a Puzzle
* Tracing/ Threading
+ Yoga
= Dough Disce
* Exerciss ball rolling
» Ball or Toy Car pushing
* Bike/ Trike/ Scooter
* Simon Says

Sensorg BFEOI(S

These are given reqularly after every lesson at a minimum- or as often & when needed

Reflect/Repair

All of our approaches impress the importance of secure relationships and as such it is important we are able to reflect on
incidents in a positive and progressive way to ensure relationships aren’t damaged.

By helping pupils understand the impact of their actions, take responsibility, and put things right, schools build a culture of
respect, belonging and growth, where both wellbeing and learning can flourish.

We have two main ways of doing this- a visual based reflection pad and a verbal discussion. Again staff would choose the most
appropriate way and are able to use different tools from the ones shown, if they are equally effective.
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Rewards

Through meeting with our pupils they have all indicated they like rewards. They feel it acknowledges their efforts and help them
focus on making the right choices. Whilst we want our pupils to be intrinsically motivated we recognise that as adults we too

want to be motivated by rewards and are paid through our employment.

Classes are allowed to develop their own approach to rewards but they must ensure that the emphasis is on intrinsic rewards

rather than solely physical rewards.

Intrinsic Rewards (regular)

Physical/Tokenistic Rewards
(less frequent)

1. Recognition of Achievement
Rather than rewarding with a tangible prize, focus on the feeling of success.
Examples:

"You stuck with that challenging task."

Celebrating personal improvement rather than comparison with others.
Sharing excellent work with the class or parents.

Displaying work publicly.

Intrinsic outcome: Pride and self-efficacy.

2. Increased Responsibility
Many pupils value trust more than rewards.
Examples:
e  Classroom role/helper.
e  School council representative.
Intrinsic outcome: Sense of competence and belonging.

3. Choice and Autonomy
Giving pupils appropriate control increases motivation.
Examples:
e  Choice of task
e  Choice of project topic.
Intrinsic outcome: Independence and ownership.

4. Mastery and Progress
Help pupils see how they are improving.
Examples:
®  Personal targets.
®  Learning journeys.
Questions such as:
e  "What can you do now that you couldn't do yesterday, last week, last month?"
Intrinsic outcome: Satisfaction from growth.

5. Contribution to Others
Pupils often gain motivation from helping.
Examples:

e  Community activities.

e  Supporting younger pupils.
Intrinsic outcome: Sense of purpose.

6. Positive Relationships
For many pupils, especially those who struggle with regulation, connection with adults is highly
motivating.
Examples:
e  Positive phone calls home.
®  Check-ins with trusted adults.
e  Recognition from school leaders.
Intrinsic outcome: Feeling valued and connected.

7. Reflection and Self-Evaluation
Encourage pupils to recognise success themselves.
Examples:

e  "What are you most proud of today?"
e  "When did you show resilience?"

e  "How did you help someone today?"
Intrinsic outcome: Internal validation rather than dependence on adult approval.

e House points only
e Stickers/Certificates
e Sweets

® Prize boxes




Responding to serious and dangerous behaviours

Definition

In rare cases behaviour displayed by pupils may be specific in causing physical/mental harm to themselves, others or deemed as
criminal activity. This could also include behaviours intent on causing big feelings in others- which could be fear, upsetting,
threatening or malicious in type. It can also be physical not just emotional. The list is not exhaustive but covers some of the
more commonly known behaviours that would fall into this category.

Whilst these behaviours would be deemed as serious (and alarming) it would be important to remember that our pupils do have
additional needs and the approach would be bespoke and aimed at supporting them in receiving help to prevent these
behaviours recurring. With that in mind the school would always work in conjunction with the police, parents/carers and anyone
effected by the behaviours to conclude the best possible resolution.

Procedures and Protocol

When responding to serious and dangerous behaviours staff will need to be mindful and have clear knowledge of the child they
are supporting. Where possible, staff should adopt strategies identified in supporting pupils who are deregulated. Where the
behaviour continues to having an impact on the running of the school, and the safety of all involved, any staff member should
issue a yellow card. This would clearly identify that all areas of the school expectations are not being met. A SLT member should
be informed at that point.

If the behaviour persists or escalates (x3 yellow cards) then only a member of the SLT can issue a red card. This would be a fixed
term exclusion (FTE), meaning parents/carers would need to collect their child immediately.

A phone call would have to be made to the headteacher to determine the period of FTE. A school leader (headteacher or deputy
in their absence) would need to complete the necessary form on the school MIS and complete two letters. One for the pupil
(following our principles within this policy) and one for the parent/carers.

Reason Impact the running of the school and/or safety of Pupil has exhausted all supportive mechanisms in place.
staff and students Risk to learning and calm environment for others.
All school expectations not followed ‘Respect, Risk to staff and pupil safety within the school-
Kindness & learning’ turnaround no longer achievable.
Who can All staff members SLT only
issue
What e Allow take up time- offer solutions, use e Red card issued to pupil.
happens strategies and tool kits. e Parents/carers to collect pupil immediately
next e Issue further yellow card if no improvement in e Arbour updated- complete suspension form
‘timely period’. e Care team (if applicable) informed
e Issue upto 3 yellow cards in a day. e Letter completed for child and parent/carer
o Work sent home
Who needs SLT to be informed of every yellow card issued- SLT Headteacher to be informed to agree suspension period
to know will monitor throughout the day. and follow up actions.
Follow up e Debrief as ateam e SLT member to debrief with team
e Feedback to parents/carers- seek triggers and/or | e Consider changes in practice/procedures
reasons e Consider referral or further support mechanisms
e Consider solutions or strategies that could be e Feedback to those affected/impacted
implemented e Monitor duration of FTE (trigger points for PEX)
e Consider

In the case of repeated FTE in a short period or nearing the 45 day limit the school would:
1. Investigate possible reasons for the behaviour thoroughly

oukwnN

Ascertain the support, strategies and any evidence available

Work with wider agencies (police, CYPS, counselling, social care, therapists)
Respond with interventions/curriculum adaptations
Monitor the process and outcome

Communicate openly and transparently with all stakeholders involved

As a special school we want to avoid any form of exclusion but in cases may look to support pupils in finding a more appropriate
provision, if this was agreed to be beneficial. Any change of provision would have to be concluded, legally, through the EHCP
review process.




Specific procedures for ‘Self-injurious Behaviour’
This is when a learner physically harms themselves or puts themselves at risk of serious harm. This could be:

=  Head banging/shaking

= Hand/arm/finger biting

= Hair pulling

=  Slapping, picking, scratching and pinching

= Strangulation/choking

= (Climbing/ascending trees, buildings (when distressed)

In most cases this is identifying a need not being met. Quite often it would indicate that the young person is unable to
communicate anxiety, pain, excitement or frustration.

Staff must:

= Respond quickly and consistently- do not ignore

= Use low key responses- limited verbal comments and expressions. Be calm, clear and speak in a steady tone of voice.
= Reduce physical and sensory challenges

= Redirect- Tell them what they need to do. “Hand down/Use your chewy etc” Use visuals to reinforce

=  Provide comfort- putting your hand over theirs, guiding their hand etc away, use pillows, use sensory tool

=  Consider a safer space and how you can get them there

=  Keep them safe!

Specific procedures for ‘Bullying, Sexual Harassment, Discriminatory and Hate Language/Incidents’

As a school we do not tolerate any kind of bullying, sexual harassment, discriminatory or hate related behaviours. We do
acknowledge that some of our learners may not fully understand or realise the impact of their behaviours on others and relate
to those identified as bullying, harassment, hate or discrimination.

In all instances:

Staff must challenge and make the young person aware that the behaviour is not part of our school expectations
*consider if yellow/red card is issued*

Log incident on CPOMs

Reported to parents/carers of all children involve

Develop a solution to support all young people involved- reflect then repair/restore

Monitor to ensure that the intervention/support is having an impact

Continue to update log on CPOMs

Where a behaviour is discriminatory/hate led the school may involve a wider professional network to ascertain the antecedent
to this behaviour/viewpoint. The school will support the young person and the family to prevent any further discriminatory or
hate behaviours.

Please read our Anti-Bullying Policy and Equalities policy for further information.



Restrictive intervention (Rl)
**Based on DfE Guidance (April 2026)**

Purpose

To ensure restrictive interventions are used only when lawful, necessary, proportionate, and as a last resort, prioritising
prevention, de-escalation, pupil welfare and safety.

Principles

When Restrictive Intervention May be used

Staff must:

* Prioritise prevention and de-escalation.

* Use the least restrictive option available.

* Use the minimum force necessary.

* Use force only for the shortest time required.
* Preserve pupil dignity throughout.

* Record and report all required incidents.

Restrictive interventions must never be used as punishment.

* Injuring themselves
* Injuring others

* Damaging property
* Causing serious disorder

Reasonable force may only be used to prevent a pupil from:

* Committing a criminal offence

Always consider whether a less restrictive strategy is available first.

Before Using Restrictive Intervention
Where time allows, staff should consider:

Necessity

Proportionality

Individual Needs

* |s intervention required?
* Have de-escalation strategies been attempted?
* Will intervention reduce risk?

* Is this the least restrictive response?
* |s only the minimum force being used?
* |s it likely to resolve rather than escalate?

Consider:

* Medical conditions

* Trauma history

* Communication needs
* Age and size

Unacceptable Practice

Staff must never:

Seclusion

* Use force as punishment.

* Restrict breathing or circulation.

* Cover the mouth or nose.

* Apply pressure to the neck or abdomen.

* Keep pupils restrained on the ground longer than absolutely necessary.

* Use seclusion as a disciplinary sanction.
* Threaten pupils with seclusion.

Seclusion should only be used:

* To prevent immediate harm.

* When a pupil is experiencing significant emotional or
behavioural dysregulation.

* In a safe environment.

* Under continuous supervision.

* Only for as long as necessary.

Procedures

Stage 1 — Prevention

Stage 2 — Intervention

Stage 3 — Immediately After

Staff should:

* Build positive relationships.

* |dentify triggers.

* Use behaviour support plans where
appropriate.

* Make reasonable adjustments for SEND.
* Employ de-escalation techniques.

* Reduce environmental triggers.

* Offer time and space for self-regulation.

If restrictive intervention becomes necessary:
1. Remain calm.

2. Explain what is happening where possible.
3. Use the least restrictive intervention.

4. Continuously assess risk.

5. Stop as soon as safe.

6. Monitor the pupil's wellbeing throughout.

Staff should:

* Check for injuries.

* Arrange medical assessment if
required.

* Ensure pupil safety.

* Support affected staff.

* Inform senior leadership.

Stage 4 — Recording

Stage 5 — Reporting

Stage 6 — Debrief

Record the incident as soon as practicable
(preferably the same day).

Staff should complete the ‘Restrictive
Intervention’ category on CPOMs. This fulfils all
relevant recording requirements.

Recording is required even where interventions
are included in a Bespoke Plans.

Parents/carers will receive a copy of the
intervention form. This can be printed directly
from CPOMs (but must redact the names of any staff
or pupils)

Inform wider care team, if pupil has them
Where appropriate, invite parents to discuss:
* Triggers, Effectiveness of strategies, Future
prevention, Bespoke plans

Following the incident:

* Hold a reflective and reparation
session with the pupil.

* Debrief as a staff team- seek
solutions and check on wellbeing.
* Review what worked and what
didn’t- adapt plans and share.

Leadership Responsibilities

School leaders should:

* Ensure staff receive appropriate training.
* Monitor incident data.

* |dentify trends- which include reviewing any disproportionality.

* Support staff wellbeing.

* Promote continual improvement- policy, processes and CPD.




Searching, Screening and Confiscation

Under the July 2022 guidance ‘Searching, Screening and Confiscation Advice for schools’ Headteachers and staff they
authorise have a statutory power to search a pupil and their possessions where they have reasonable grounds to suspect that
the pupil may have a prohibited item, listed below:

e knives and weapons * alcohol « illegal drugs e stolen items

e any article that the member of staff reasonably suspects has been, or is likely to be used: to commit an offence, or to cause
personal injury to, or damage to property of; any person (including the pupil).

e an article specified in regulations: tobacco and cigarette papers, fireworks and pornographic images.

The headteacher would oversee any practice of searching to ensure that a culture of safe, proportionate and appropriate
searching is maintained. Permanent members of staff can also be authorised to search by the Headteacher. In all cases this
would need to be accurately recorded on CPOMs and parents informed of the reason for searching and what, if anything, has
been found.

Prior to any searching the Headteacher and staff would need to familiarise themselves with the content of the above guidance;
particularly the ‘Before Searching’, ‘During a Search’ and ‘After a Search’ sections.

As a school we would not condone any strip searching. Further information regarding strip searching and police involvement is
detailed in the guidance for school.

Absconding
Some pupils experience the ‘flight’ response as part of their dysregulation. In almost all occasions these pupils will be supported
by staff to a safe space to run or be outside. Some pupils may attempt to leave these safe spaces. As such we have a protocol to
ensure that pupil can be kept safe. The protocol below should be followed on all occasions:

1. Astaff member maintains a visual on the pupil- ideally the staff member will have a radio or mobile phone
The staff member must keep a safe distance and not pursue if the young person is approaching roads or busy areas
The office need notified that a pupil is offsite, they will inform the SLT
If the pupil is calm and in the vicinity of the school site the staff member can monitor and approach
If the pupil is dysregulated then the office will call home to let the parent/carer know
If the pupil is dysregulated or they continue to leave the vicinity of the school then the police will be called- giving an
accurate description
7. Once the pupil is back on site the SLT, parent/carer and police will need informed

oukwnN

Exclusions

There are two types of exclusion- Fixed Term (Suspension) and Permanent. We do not believe that exclusions are the most
effective way to support learners with SEND, and we will always try to adapt and personalise provision for all of our learners in
order to ensure they are able to access education. School suspensions and permanent exclusions- July 2026

In exceptional circumstances it may be necessary to exclude a learner for a fixed time period and this would be considered very
carefully. Exceptional circumstances could be:

e Incidents where the safety of the learner, other learners or staff is seriously compromised

e Incidents involving weapons or criminal activity

e Incidents of sexual violence

e Incidents of deliberate damage to property

e Significant disruption to the school and learning of others- which would include absconding

Decisions to exclude learners are made on an individual basis and would always be a reasonable and measured response. As a
school we have adopted a yellow and red card system. This is to ensure a pupil is giving a warning to let them know if immediate
changes aren’t made, with a suitable time to respond, then a SLT would issue a red card indicating a suspension is required.
Further information can be found in ‘Serious and Dangerous behaviours’ in this policy.

An alternative may be the decision to exclude a learner internally and for them to work away from the class for a fixed period.

Permanent exclusions are extremely rare and not an option we would want to consider as a school.

In the event we felt we could no longer meet the needs of a learner at school this would be managed through the EHCP process
and could involve interim measures, such as Alternative Provision, with the agreement of parents/carers.

The process of any exclusion would be conducted in line with the Northumberland County Council ‘School Exclusion Handbook’.


https://assets.publishing.service.gov.uk/media/6a2c1d4aa3674dfd3eb50816/suspension-and-permanent-exclusion-from-maintained-schools-academies-and-pupil-referral-units-in-England-including-pupil-movement-comes-into-force-from-26-July-2026.pdf

Supporting Staff with Dysregulation/Behaviour

Expectations

We have expectations for all staff working at Barndale. We also share these with visitors and any temporary staff working in
school. These expectations are written in our Staff Handbook and specifically some of these relate to how we work with our
young people (see highlighted):

All Barndale employees are expected to...

This is achieved by:

Always being co-operative, never obstructive

Showing open mindedness

Being sensitive and understanding

Communicating effectively

Brief and debrief daily as a team, to provide clarity and welcome contributions & solutions

ANANENENEN

This is achieved by:

Being reflective and flexible

Looking out for each other’s wellbeing, signposting if required
Looking for solutions, rather than sharing problems
Recognise the contribution of colleagues

ANENENEN

This is achieved by:

Following policies and risk assessments

Communicating with colleagues if they are not following policies
Support colleagues in challenging circumstances

Report and record any instances of a shortfall in standards

ANENENRN

This is achieved by:

Recognising that - for colleagues and pupils
Being determined- aiming high and doing your best

Ensuring Equality- seeing everybody as having equal worth

Respect-appreciating and celebrating the differences, skills and talents of others
Kindness-showing care and compassion towards others

Co-operation-working together to achieve shared goals

ANENENENENEN

Expectations for supporting pupils who are deregulated/at crisis point

One of the most challenging part of any role within a school is supporting pupils who are not regulated. Quite often their
behaviours can be unpredictable and without consideration for others. NO young person chooses to be deregulated. Being
deregulated is a response to a need not being met or avoiding a situation that they know will be uncomfortable.

Our role within a specialist setting is to intervene, wherever possible, before a young person gets to this point. As adults we can
make many changes to minimise or prevent any form of deregulation. We can influence:

e Relationships- making and breaking

e The environment- purposeful or stressful

e Routines and structure- predictable or unpredictable
e The work/task- achievable or overwhelming

All staff in Barndale are empowered and supported to make changes to make our young people as safe as possible.
As a school we would not: shout, intimidate, devalue, belittle or use any form of chastisement towards our pupils.

School Based Plans

We have developed two specific plans that we would use to support pupils who regularly dysregulate or present additional risks
that need more specific details for staff, parents/carers and the young people to know how we will support them. They both
have a similar format. The Regulation Plan is specifically for those children who struggle to regulate and need a clear approach
for all adults supporting. The Crisis Plan is specially for those students who dysregulate to the point they would put themselves
or others at risk.



Bespoke Plan

| Bespoke Support Plan R
i

' | Name: Plan developed by: Developed date:
1

i

: Reason for What has been tried up to This plan will

; plan: this point: cease when:

i

i

! Additional Known Effective

! Information: Triggers: approaches:

1

i

! Regulation Plan Physical challenges/dangers plan Access to learning plan
1

i Strategies | How often | Strategies/Resources | Challenge Plan/Strategy/Approach Engagement Area Strategies
1

! Neihal Hits/Kicks Classroom avoidant

1 prompts

1

. Planned - .

1

: distractions Spit/Bite Task avoidant

i

\ Sensory Diet Throws Adult avoidant

i

! Positive touch Self Harm Behaw.ours L I.e a.rnlng
! = (shouting out, sitting)

1

1 Tactical Skills for learning

\ ignoring pheeatery (basic lit/numeracy skills)
i Time/

1 Dl:t]e space Obscenities Resources for learning
1

| o

; Resgliaialand Hides Attention/Focus

! agree

1

! Rediice Absconds Burnout/Exhaustion

1 demands

! Parent/carer agreement: Staff Team signatures: ‘ SLT signature:
1

SEMH

Pupil Profile (completed by Therapy Champions)

Thrive Vital

Attunement

Validation

Containment

Soothing/Regulators

Relationship
Functions (VRFs)

Mirror the emotional state and
understand how they are feeling

Avoid reassuring. Validate feelings as this
gives them permission to really feel them

Show you aren’t frightened or annoyed.
Stay calm mand build trust

Use a calm

voice to calm the child.

Speak gently and say calming things

Being safe and special- having

Exploring, experimenting

Expressing views- fearning about cause

difference between fantosy and

Developing skills, morais,

Thrive Strand Being Doing Thinking Power and Ildentity Skills and Structure Interdependence
Neurotypical Age 0-6 months 6-18 months 18 months -3 yrs 3-7 yrs 7-11 yrs 11-18 yrs
Dy ing identity. U ing

Moking friends. Understonding

Maslow HoN

Physiological

Safe and Secure

Social and Belonging

Esteem

Expla nation needs met. and testing. and effect. Feeling, rl?lnklng ond reality. Trying out power with values. Understanding the identity and gender.
problem solving, o need for rules.
responsibility.
. Act a5 co-odventurer. . Helping the child be an individuol. Encom.'agmg am_:' Provide a SECF!?.bGse' Tgach
Act as co-requlator. Provide o o Co-constructor of meoning. Allow safe . - supporting. Showing self-responsibility. Provide

Adult Approaches | positive experience of trust. Help Accompany the child in expression of feelings. Develop Teaching respansibility for diversity in people and information, values ond support.

pp . ) explaring. Make sure - behaviour. Distinguish fontosy and . ) T N

them experience the world. language and experiences. : experiences. ACting as a role Provide clear vaives and
play is safe. reaiity. Role mode! use of power. .
madel. boundaries.

PACE Playfulness I Acceptance Curiosity Empathy
PDA Approach Anxiety Management and Ct
| Resource Resource

Self-Actualisati

Adult Questions

Are they tired, hungry, unwell?

Do they feel safe in this environment? Is this
or could it be perceived as threatening? is
there o risk of rejection or rigicule?

Do they feel included and respected? Con they
share how they feel without judgement?

Do we recognise ond help them
celebrate their strengths?

Sensory/Physical

Exteroceptive Senses Hidden Senses
Vision (sight] Hearing (auditory) Touch (tactile} smell [olfactory) Taste (gustatory) Vestibular ) Propri {body position)
Avoids
Seeks
Strategy/Response
TEACCH Physical Layout- clear areas Visual Timetables Work System/Draws Familiar Structures Independence (activity)

Speech, Language and Communication

Speech, Language and Cor ication Literacy
Attention & . . Gestalt L Understandi E i Blank Level .
.erl u.:n Social Interaction Speech/Fluency esta anlguage n ?rs anding Kpressive an . e\fe Colourful Semantics
Listening Processing (Receptive] L L Questioning

Needs

Strategies




Staff wellbeing

It is incredibly important that all our staff are emotionally available for our young people and able to work in a professional way.
We recognise that as adults our resilience also diminishes over time. It is really important that individuals and colleagues realise
when this is the case and takes appropriate action, so it doesn’t impede them on being able to calmly and appropriately support

our young people.

If any staff member is struggling they could:
e Have a time out or break from a situation
e Seek support from colleagues
e  Swap with another adult
e Request a debrief or solution circle with the class/SLT
e Identify appropriate CPD or support
e Seek additional support regarding mental health/wellbeing

Work Collaboratively

As all of our young people with have an EHCP it is important that as a school we all seek the professional support from
colleagues in wider education provision, social care routes or health professionals. Parents/carers also have a key role in
ensuring outcomes are met and that our young people are safe and ready to learn.

Referrals can be completed by any staff member, though often this will be the class teacher or SLT. As much as possible staff will
be able to attend any professional meetings so they can first hand share their experiences and source suitable support,

strategies and outcomes.

Staff Briefs and Debriefs are an essential part of working in Barndale. They don’t need to be formalised in any particular way but

should follow a format similar to the example provided:

Team Brief & Debrief Sheet

Briefing 8:45am

Wellbeing check-in- is everyone ready to start the day? Cuppas at the ready!

Check over timetable...does everyone know their role throughout the day?
Key students/groups, resources required and place where they will be working. Be
brief!

Are all resources ready and learning environment setup?

Is anything needed from elsewhere is school? Office, resource cupboards- get now.

Update on strategies for any students who may be tricky...be clear who, what,
where and when.

Make sure all visuals are setup ready for learning/transitions

All staff available to meet, settle and engage with pupils

Debrief 3:10pm

Teacher- Team Praise- be individual, be specific!

Teacher-What's been tricky? (Students, transitions, activities, resources,
timetabling)

Agree strategies- what is needed? (Visuals, interventions, routine change,
resources)

Whole Team to Feedback

Each person- What went well?

Each person- Even better if...

Agreement- what needs to be done now and who is going to do it

Prepare materials/resources for next day- share workload out

Checkout- is everyone ok? Is there anything that hasn’t been discussed?

Close on a positive- Locking forward to...Thanks for....Can't wait to try...




Solution Circles

For trickier situations a class team can hold a solution circle. They can also invite wider professionals to join this meeting or more
school colleagues to bring different perspectives. The format differs but the basic principle of; presenting an issue, present ideas,
discuss the practicality/achievability and then agree the next steps with key adults indicated for each. An example below:

#2 - ‘Brainstorm’

Everyone should have the chance to make a contribution
B > and come up with an idea. At this stage, the presenter
| should not respond or clarify. The facilitator must ensure
Th e that one person does not dominate the discussion.

Process : :

( Step 2 )( Step 3 )( Step 4 )

#4 - ‘The First Step’

The group decide on the first steps that can be achieved in
the next three days. At least ONE step should be initiated
within 24 hours. A ‘coach’ from the group volunteers to be
the link colleague within the next 3 days. This is to see if
the problem presenter has taken the first step.

Step 1

B
o Things You
. Y © Need:
A pen and paper/
#1 - 6 Minutes #3 - Positive Points laptop or other
The problem presenter outlines their issue or problem to The presenter must pick one or two of the ideas they’d like recording device for
the note taker.

the group. No-one should interrupt or ask questions at this
stage. Allow the full 6 minutes even if this means there is
some silent reflection time before the next step. The
facilitator keeps time and the scribe takes notes.

to hear more about to discuss as a group. They lead the
discussion, with focus on possible solutions, NOT what
cannot be achieved. The problem presenter should note
what they believe positive change would look like.

A quiet, comfortable
space where any

) information shared

can be kept
confidential.

A team of colleagues,

Training

All staff are entitled to training as part of their role. This policy is written to provide good working protocols and effective
practice. There will be additional training that will supplement the content of the policy- such as Zones of Regulation and
Physical Intervention training.

Any staff requiring further CPD or support should discuss this with their class team and the SLT.

Recording

To ensure we can monitor and collate key information (incidents, plans, communications, referrals) for our pupils we record all
observations, behaviours and communication with wider partners on CPOMs- this is where we also keep safeguarding
information.

Timescales
All incidents should be recorded within 48 hrs but ideally on the same day or the immediate next working day. Restrictive
interventions must be recorded the same day. Parents/carers will also need a copy of the report, once completed.

Categories
Low Level Behaviours/Deregulation- this should be recorded on the ‘Low Level Behaviours’ category

Serious and Challenging Behaviour- this should be recorded on the ‘Serious behaviours’ category
Restrictive Intervention-this should be recorded on the ‘Restrictive Intervention’ category



1. BUILD
RELATIONSHIPS

+ Show unconditional
positive regard
+ Build trust and respect
* Maintain dignity at
all times

* Work together
ith families

- =
o oV
~

BEHAVIOUR = COMMUNICATION 7

Ask yourself...
What is this child trying to tell me?

~ BARNDALE RELATIONAL APPROACH
Every Interaction Matters
OUR VISION: “What | learn today, prepares me for tomorrow.”

v

We believe that behaviour is communication.

Our role is to understand, support and teach self-regulation through positive relationships.

2. BE CONSISTENT 3. CREATE THE | 4. COMMUNICATE
& PREDICTABLE RIGHT ENVIRONMENT WITH CARE
« Familiar routines ¢ Calm, organised + Calm voice
«+ Clear expectations classrooms « Give processing time
* Visual supports * Low sensory overload « Listen first
« Calm transitions * Accessible resources * Use visuals, Makaton,
« Known adults » Adapt learning to PECS/AAC and Widgit
individual needs + Support emotional

~

S
.\‘ @ Y,

o

e

regulation

OUR RESPONSE
RELATE

+ Staycalm
* Validate feelings
* Build connection

4

Anxiety Frustration Commmiogiion
difficulties >
\ ‘ RESPOND ZONES o
| Use the right strategy: REGULATION
0 ‘ ‘:‘ « PACE + PANDA « Emotion Coaching o)
« Zones of Regulation  « Sensory supports =
Sensory Hunger Pain or Attention and « Contingent touch (where appropriate) S
needs or tiredness iliness connection
REFLECT & REPAIR
EVERY BEHAVIOUR e et
k HIAS RRa N Help pupils underst:nd im
Big OUR ROLE IS TO FIND IT : ‘r’:t 5 il pact
) emotions AND RESPOND WITH CARE. oy )
il + Move forward positively
| WHEN BEHAVIOUR
WE DO... WE DON'T...
BECOMES UNSAFE
v Staycalm ' % Shout Our priority is always: Keep everyone safe.
+ Listen
v Reduce demands X Shame @ Use de-escalation first
where appropriate ¥ Humiliate
v Offer choices Follow individual plans
v/ Adapt the environment X Threaten
v Celebrate progress X Chastise Use the least restrictive « l
v Recognise effort %€ loriore feel intervention only when X«
v Teach regulation ¥ g absolutely necessary .
v Repair relationships ¥ Damage relationships (
e Record, reflect and learn ¢
2 We will not use any form of " 2
Relationstips °"°" Before Leciming chastisement or humBlation. Work alongside families  |\r*~ 4 ;
o Betorg Conseqdences We protect dignity. and professionals ——f
BE CALM BE CURIOUS BE CONSISTENT BE COMPASSIONATE Every adult
Stay regulated Understand the Predictable adults w Lead with empathy. makes the
to support reason behind create safety Every child .
regulation. the behaviour. and trust. deserves it. difference.

SAFE & RESPECTED o

v

READY TO LEARN o

ABLE TO SUCCEED

|

barndale

learning for life



